Form G
Formal Observation Summary

Teacher

Scheol

Subject(s)

Observer

Summary of the Lesson

Grade Level(s)
Date

Bomain 1; Planning and Preparation

Evidence of Teaching

Compenent |- ‘Unsz'ltisfa'ctqry."' o Basic - Proficient " Distinguished ~ s
la The teacher's plans and practice | The teacher’s plans and practice | The teacher's plans and prae- The teacher's plans and practice
Demonstrating display little knowledge of the reflect some awareness of the tice reflect solid knowledge of reflect extensive knowledge of
Knowledge of content, prerequisite relation- important concepts in the disci- [ the content, prerequisite refa- the cantent and the structure
Content and ships between different aspects pline, prerequisita relationships tlonships between important of the discipline. The teacher
Pedagogy of the content, or the instruc- between them, and instructional | concepts, and the Instructional actively builds on knowledge of

tional practices specific to that practices specific to that disci- practices specific to that disci- prereguisites and miscencep-
discipline, pline, pline. tions when describing Instrue-
tion or seeking causes for
student misunderstanding,
-
| Evidence
! Component : Basic - ~-: Proficient . . Distinguished
i 1h The teacher demonstrates little | The teacher indicates the The teacher actively seeks The teacher actively seeks
Demoristrating or na knowledge of students’ importance of understanding knowledge of students’ baclk- lknowledge of students” back-
IKnowledge of backgrounds, cultures, skills, students’ backgrounds, cultures, | grounds, cultures, skills, lan- -grounds, cultures, skills, lan-
Students language proficiency, interests, skills, language proficiency, guage proficiency, interests, guage proficiency, interests, and
and special needs, and does not | interests, and special needs, and | and spechal needs, and attains special needs from a variety of
seek such understanding. atfains this knowledge for the this knowledge for groups of sources, and attains this knowl-
; class as a whole. students, edge for individual students,
Evidence
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g

nsatlsfactory

s Praficient;

S Distinguished - . -

lc Instructional outcomes are Instructional cutcomes are of instructional outcomes are Instructional outcomes are
Setting unsuitable for students, repre- moderate rigor and are suitable | stated as goals reflecting high- stated as goals that can be
Instructional sent trivial ar low-level learning, | for some students, but consist leval learning and curriculum assessed, reflacting rigorous
Qutcomes or are stated only as activities. of a combination of activities standards. They are suitable for | learning and curriculum stan-
They do not permit viable and goals, some of which per- mast students in the class, rap- dards, They rapresent different
methods of assessinent. mit viable methads of assess- resent different types of learn- types of content, offer opportu-
ment. Thay reflect more than ing, and can be assessed. The nities for both coordination and
one type of learning, but the outcomes reflect opportunities integration, and take account of
teacher makes no attempt at for coordination. the needs of individual students.
coordination or integration.
Evidence
*" Component Unsatisfactory - . Basic” : Proficient . "> Distinguished 7T
id The teacher demonstrates little | The teacher demonstrates The teacher is fully aware of The teacher seeks cut
Demonstrating or no familiarity with resources | some familiarity with resources the resources available through resources in and beyond the
Knowledge of te enhance own knowledge, to available threugh the school the school ar district to school or district In profes-
Resources use i teaching, or for students | or district to enhance own enhance own knowledge, to use | sional organizations, on the
who need them. The teacher knowledge, to use in teaching, in teaching, or for students who | Internet, and in the community
does not seek such knowledgs. cor for students who need them. | need them. to enhance own knowledge,
The teacher does not seek to to use in teaching, and for stu-
axtend such knowledge. dents who need them.
Evidence
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Forrﬁ G —Confinued

©7 Componen

T Unsatisfactory . -

Basic

Proficient

Distinguished " _

le
Designing
Coherent
Instruction

The series of learning experi-
ences is poorly aligned with
the instructional cutcornes and
does not represent a coherent
structure. The experiences are
suitable for only‘somc students.

The series of learning experi-
ences demonstrates partial
alignment with instructional
outcomes, some of which are
likely to engage students In sig-
nificant learning. The tesson or
unit has a recognizable struc-
ture and refleces partial knowl-

edge of students and resources,

The teacher coordinates knowl-
edge of content, students, and
resources to design a serles of
learning experiences aligned

1o Instructional outcomes and
suitable to groups of students.
The lesson or unic has a clear
structure and is lilkely to engage
students in significant learning.

The teacher coordinates knowi-
edge of content, students, and
resources to design a series of
learning experiences aligned

to instructional outcomes, dif-
ferentiated where appropriate
to make them suitable for all
students and likely to engage
them in significant learning,
The lesson or unit’s structure
is clear and allows for different
pathways according to student
needs. :

Evidence

. Component

Unsa‘mtisfacfor'y: e

v . Basic o0

.. Distingaished |

If

Designing
Student
Assessments

The teacher's plan for assessing
student learning contalns no
clear criteria or standards, is
poorly aligned with the instruc-
tional outcomes, or is inap-
propriate for many students.
The results of assessment have
minimal impact on the design of
future instruction,

The teacher’s plan for stu-
dent assessment is partially
aligned with the inseructlonal
outcomes, without clear cri-
terla, and inappropriate for

at least some students. The
teacher intends to use assess-
ment results to plan for future
Instruction for the class as a
whaole.

The teacher’s pian for student
assessment Is aligned with the
Instructional outcomaes, uses
clear criteria, and is appropri-
ate for the neads of students.
Tha teacher intends to use
assessment results to plan for
future instruction for groups of
students.

The teacher’s plan for student
assessment |s fully aligned with
the instructional outgomes,
with clear criteria and standards
that show evidence of student
cantribution to their develop-
ment, Assessmant methodoio-
gies may have been adapted
for individuals, and the teachar
intends to use assessment
results to plan future instruc-
tion for individual students.

Evidance

Domain {: Planning and Preparation Rating:

U

B___.F o

{Rating is optional, i used, transfer rating to Form 'M: Summaty of Observations and Artifacss.)
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2a

Creating an
Environment
of Respect and
Rapport

Classroom interactions, both
between the teacher and stu-
dents and ameng students,

are negative, inappropriate, or
insensitive to students’ cultural

backgrounds, and character-
ized by sarcasm, put-downs, or
conflict.

Classroom interactions, both
batween the teacher and stu-
dents and ameng students,
are generally appropriate and
frae from conflict, but may be
characterized by occasional
displays of insensitivity or lack
of responsiveness to cultural
or developmental differences
among students.

Classroom interactions, both
between teacher and students
and among students, are polite
and respectful, reflecting gen-
eral warmth and caring, and
are appropriate to the cultural
and deveiopmental differences
among groups of students,

Classroom interactions among
the teacher and individual
students are highly respect-

ful, reflecting genuire warmth
and caring and sensitivity to
students’ cuftures and levels of
development. Students them-
selvas ensure high levels of civil-
ity among members of the class.

Evidence

2b
Establishing
a Culture for
Learning

The classroom enyironment
conveys a negative culture for
fearning, characrerized by low

teacher commitment to the
subject, low expectations for
student achievement, and little
ot no student prida n worle

The teacher’s attempts to cre-
ate a culture for learning are
partially successful, with little
teacher commitment to the

© subject, modest expectations

_ for student achievement, and
little student pride in work.
Both teacher and students
anpear to be only "going
through the motions.”

The classroom culture is char-
acterized by high expectations
for most students and genuine
commitment to the subject by
both teacher and students, with
students demenstrating pride in
their worlc

High levals of student energy
and teacher passion for the
subject create a culture for
learning in which everyone
shares a belfef In the impor-
tance of the subject and all stu-
dents hold themsalves to high
standards of performance—for
example, by initiating improve-
ments to their work,

t
'
£

Evidence

© 2008 ASCD. All rights reserved.

(continued)

BUILIEDT [RUOSSRI0)d PUB UOUETEAZ 19UIRaL Hoddng Gl Sjuswunisul °v xmpusddy

GI1




Form G—Continued

2c
Managing
Classroom
Procedures

Mueh instructional time is lost
because of inefficient classroom
routines and procedures for
transitions, handling of supplies,
and performance of noninstruc-
tional duties.

Some instructional time is fost
hecause classroom routines
and procedures for transitions,
handling of supplies, and per-
formance of noninstructional
duties are anly partially effec-
tive,

Little instructional time Is lost
because of classroom routines
and procedures for transitions,
handling of supplies, and per-
formance of neninstructional
duties, which occur smoothly.

Students contribute to the
seamiess operation of class-
room routines and procedures
for transitions, handiing of sup-
plies, and performance of non-
instructional duties.

Evidence

2d
Managing
Student
Behavior

There is no evidence that stan-
dards of conduct have been
estabfished, and little or no
teacher moenitoring of student.
behavior. Respanse to student
misbehavior is repressive or
disrespectful of student dignity.

It appears that the teacher has
made an effort to establish
standards of conduct for stu-
dents. The teacher tries, with
uneven resufts, to monitor stu-
dent behavior and respond to
student mishehavior.

Standards of conduct appear
to be clear to students, and
the teacher mohltors student
behavior against those stan-
dards, The teacher response
to student misbehavior is
appropriate and respects the
students’ dignity.

Standards of conduct are clear,
with evidence of student par-
ticipation in setting them. The
teacher’s monitoring of student
behavior is subtle and preven-
tive, and the teacher’s response
to student misbehavior is sensi-
tive to individua! student needs,
Students take an active rofe in
monitoring the standards of
behavior.

Evidence

@ 2008 ASCDY, All rights reserved.
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ion

Organizing
Physical Space

The physical environment is
unsafe, or some students don’t
have access to learning, There
is poor alignment between the
physical arrangement and the
lesson activities,

The classroom is safe, and
essential learning is accessible
to mast students; the teacher’s
use of physical resources,
including compurter technclogy,
is moderately effective. The
teacher may attempt to modify
the physical arrangement to suit
learning activities, with partial
success,

The classrocom is safe, and
learning is accessible to alt -
students; the teacher ensures
that the physical arrangemant
is appropriate for the learn-
ing activities. The teacher
malkes effective use of physical
resources, ncluding computer
technology.

The classraom is safe, and the
physical environment ensures
the Jearning of all students,
Including those with speciad
needs. Students contribute

o the use or adapration of

the physical envirenment to
advanee learning. Technology is
used skillfully, as appropriate to
the lesson.

Evidence

Dornain 2: The Classroom Environment Rating

U B P D

(Rating is optional; if used, transfer rating to Form M: Summary of Observations and Artifacis.)
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Form G- Continued

Domain 3: Instruction

“Component

Unsatisfactory- -~

" .Basic- -

Proficient .

© Distinguished

3a
Communicating
with Students

Expectations for iearring,
directions and procedures,
and explanations of content
are unclear or confusing to
students. The teacher’s use of
fangliage contains errors or is
inappropriate for students’ cul-
tures or levels of development.

Expectations for learning,
directions and procedures, and
explanations of content are
clarified afrer Initial confusion;
the teacher’s use of language
is corract but may not be
compietely appropriate for
students’ cuitures or levels of
development.

Expectations for learning,
directions and procedures,
and explanations of con-

tant are clear to students,
Communications are appropri-
ate for students’ cultures and
levels of development.

Expectatons for learning,
dlrections and procedures, and
explanations of content are
clear to students. The teach-
er’s oral and written communi-
cation Js clear and expressive,
appropriate to students'
cultures and levels of develop-
ment, and anticipates possible
student misconceptions.

Evidence

,,C'.&‘h-ip‘cment

" Unsatisfactéry ©

o ".:IV, ‘Pr-pfici‘-én%

“eo 7 Distinguished |

3b
Using Questioning
and Discussion

The teacher’s questions are
low-{evel or inappropriate,
eliciting limited student partici-

Some of the teacher’s ques~
tions elicit a thoughtful
response, but most are low-

Most of the teacher's ques-
tions elicit a thoughtful
response, and the teacher

Questions reflect high sxpee-
tations and are culturally and
developmentally appropriate,

Techniques pation, and reciation rather lavel, posed (n rapid succes- allows sufficlent time for stu- Students formulate many of
than discussion. sion. Tha teacher’s attempts dents to answer. All students the high-level questions and
to engage all students in the participate in the discussion, ensure that all voices are
discussion are only partizlly with the teachar stepping aside | heard,
successful. when appropriate.
Evidence

© 2008 ASCD. All righits reserved,
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ic
Engaging Students
in Learning

Activities and assignments,
materials, and groupings of
students are inappropriate for
the Instructional outcomes or
students’ cultures or levels of
understanding, resuiting in lictle
inteliectual angagement. The
lesson has no structure or is
poorly paced,

- Activities and assignmants,

materials, and groupings of stu-
dents are partially appropriate
for the instructional outcomes
or students’ cultures or levels
of understanding, resulting in
moderate intellectual engage-
ment. The lesson has a rec-

"agnizable structure but is not

fully maintained.

Activities and assignments,
matarials, and grouplngs of stu-
dents are fully appropriate for
the instructional outeomes and
students’ cultures and levels of
understanding. All students are
engaged in work of a high level
of rigor. The lesson's structure
fs coherent, with appropriate
pace.

Students, throughout the les-
son, are highly intellectually
engaged in significant learning
and make material contribu-
tlong to the activities, student
groupings, and materials. The
lesson is adapted as needed to
the neads of individuals, and
the structure and pacing allow
for swudent reflection and
closure.

Evidence

‘E:_Unsatisfe-tctc.)l;y o

3d

Using
Assessment in
Instruction

Assessment [s not used in
instruction, either through
manitoring of progress by the
teacher or students, or feed-
hack to students. Students are
not aware of tha assessment
criteria used to evaluate thair
worl

Assessment is occasionally
used in instruction, through
some monitoring of progress
of learning by the teacher and/
or students. Feedback to stu-
dents is uneven, and students
are aware of only some of the
assessment ¢riteria used to
avaluate their work.

Assesstrent is regularly used in
instruction, through self-assess-
ment by students, monitoring
of prograss of learning by the ~
teacher andfor students, and
high-quality feedback to stu-
dents, Students are fully aware
of the assessment ¢criteria used
to evaluate their worl,

Assessment Is used in a sophis-
ticated manner in Instruction,
threugh student involvement

i establishing the assessment
criteria, self-assessment by
students, monitoring of prog-
ress by both students and the
teacher, and high-quality feed-
back to students from a variety
of sources.

Evidence

{continued}
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Eorm G—Continued

I The teacher adheres to the The teacher attempts to mod- The teacher promotes the suc- | The teacher seizes an oppor-
Demonstrating instruczion plan, even when ify the lesson when needed and | cessful fearning of all students, tunity to enhance learning,
Flexibility and & change would improve the to respond to student ques- making adjustments as needed building on a spontanesus
Responsiveness lessonh or address students’ ticns, with moderate success. to instruction plans and accom- | event or student interests. The
tack of interest. The teacher The teacher accepts responsi- modating student questions, teacher ensures the success of
prushes aside student ques- bility for studsnt success but needs, and interests. afl students, using an extensive
tions; when students experi- has only a limited repertoirs of repertolre of instructional
ence difficulty, the teacher strategles to draw upon, strategies.
blames the students or their
home environmet.
Evidence
b
Domain 31 Instruction Rating U B P D

{Rating is optional; if used, transfer rating to Form M: Surmmary of Observaticns and Artifacts)
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Appendix A: Instruments to Support Teacher Evaluation and Professional Learning 125

Form G— Coentinuad
Teacher School

! Strengths of the Lesson

Areas for Growth

We have participated in a conversation on the above items.

Teacher's signature . . Date -

Dats

Administrator’s sighature
g
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