
or in other countries are poor, we are part of 
their problem. As Global Citizens of the future,
we hope young people can become part of 
the solution.

The world they live in is one of tremendous
change and opportunity – but also one of
increasing inequality. While many people enjoy
a higher standard of living than ever before,
many others – both in the UK and overseas –
face life without enough to eat, without a 
home, without freedom from violence,
without a way of earning a living,
without a say in their future. 

Oxfam believes that poverty
is at the root of all these
problems. Most people would
agree that it is morally un-
acceptable that one in four
people in the world live in
extreme poverty. But it is also
inefficient. It wastes human
talent, leads to conflict and unrest,
and encourages the destruction of scarce 
environmental resources. 

Oxfam believes that eradicating poverty is the
only way to ensure a secure and sustainable
future for everyone. If people in our country 

The young people of today will grow up to be the citizens of the future: but what that future
holds for them is not yet clear.

The problem of poverty
● One in four of the world’s people today 

lives in a state of absolute poverty

● 35,000 children die every day because 
they are poor

● 130 million children do not attend 
primary school, 70 per cent of them girls

● 1.3 billion people have no safe water or 
sanitation

● one-third of pupils in the UK live in 
relative poverty

A young girl protests against violence, Brazil. As Global
Citizens of the future, young people are part of the solution
to the problems of poverty and violence.

A Curriculum for
Global Citizenship

Je
n
n
y 

M
a
tt

h
e
w

s/
O

xf
a
m

▼

A  g u i d e  f o r  t e a c h e r s  a n d  e d u c a t i o n  w o r k e r s



2

Young people are already aware

By incorporating the principles of Global 
Citizenship into education, we can enable young
people to develop these concerns, challenge
poverty and injustice, and take real effective
action for change. 

Already in the ‘developing countries’ of Africa,
Asia and Latin America progress has been
made over the past few decades:

● death rates of children have been cut by half 
since 1960;

● life expectancy has gone up from 41 to 62 
years;

● twice as many people now have safe water 
to drink.

The elimination of poverty is affordable and
achievable – if individuals and communities
want and demand it. Educating young people 
to became Global Citizens will ensure that they
are able to work for a more secure and 
sustainable future.

What is the Curriculum for
Global Citizenship?
Oxfam has been working in formal education for
over 20 years, developing innovative classroom
resources and strategies which encourage an
understanding of global issues and inter-
dependence.

Working in consultation with key educationalists,
we have now developed a Curriculum for Global
Citizenship which builds on existing good
practice and recommends the knowledge, skills,
values and attitudes to which we believe young
people are entitled to enable them to develop
as Global Citizens.

The Curriculum for Global Citizenship is not 
a new curriculum. Many of the ideas and 
principles it promotes are reflected in what
teachers may know as multi-cultural, anti-racist,
development, or environmental education. 
But Global Citizenship builds on these other 
‘educations’ to offer a specific – and unique –
response to the challenge of poverty. 

Young people today are not passive or complacent. They are concerned about the destruction
of the rainforests, that many people in the world go hungry, that conflict affects the lives of
people in both North and South.

The Global Citizen
Oxfam sees the Global Citizen as 
someone who:

● is aware of the wider world and has a 
sense of their own role as a world citizen;

● respects and values diversity;

● is willing to act to make the world a more 
equitable and sustainable place;

● takes responsibility for their actions.
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▼ Young people protest against environmental destruction
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Key elements for Global Citizenship

The curriculum outline on pages 4–6 then
breaks these down according to age and key
stage, to show progression and differentiation
from pre KS1/pre stages  P1–P3 to 16–19.

The curriculum outline is incremental, with each
section building on the last. Thus skills such as

Skills

● Critical thinking

● Ability to argue effectively

● Ability to challenge injustice
and inequalities

● Respect for people and
things

● Co-operation and conflict
resolution

Knowledge and understanding

● Social justice and equity

● Diversity

● Globalisation and interdependence

● Sustainable development

● Peace and conflict

Values and attitudes

● Sense of identity and self-
esteem

● Empathy

● Commitment to social justice 
and equity

● Value and respect for diversity

● Concern for the environment
and commitment to sustainable
development

● Belief that people can make a 
difference

sharing and listening, begun at pre KS1/pre
P1–P3, should develop throughout the child’s
education to 16–19.

Highlighted examples of good practice on page
7 give indications of how this curriculum is
being, or can be, delivered.

The key elements for developing responsible Global Citizenship are identified as: knowledge 
and understanding; skills; and values and attitudes (see below).

The key elements
for responsible

Global
Citizenship



K
no

w
le

dg
e 

an
d 

un
de

rs
ta

nd
in

g

S
oc

ia
l j

us
ti

ce
 

an
d 

eq
ui

ty

D
iv

er
si

ty

G
lo

ba
lis

at
io

n 
an

d 
in

te
rd

ep
en

de
nc

e

S
us

ta
in

ab
le

 
de

ve
lo

pm
en

t

P
ea

ce
 a

nd
co

nf
lic

t

P
re

 K
S
1

P
re

 s
ta

ge
s 

P
1
–P

3

●
w

ha
t 

is
 f

ai
r/

un
fa

ir
●

w
ha

t 
is

 r
ig

ht
 a

nd
w

ro
ng

●
aw

ar
en

es
s 

of
 o

th
er

s
in

 r
el

at
io

n 
to

 s
el

f 
●

aw
ar

en
es

s 
of

 
si

m
ila

rit
ie

s 
an

d 
di

ff
er

en
ce

s 
be

tw
ee

n
pe

op
le

●
se

ns
e 

of
 im

m
ed

ia
te

an
d 

lo
ca

l e
nv

iro
nm

en
t 

●
aw

ar
en

es
s 

of
 

di
ff

er
en

t 
pl

ac
es

●
liv

in
g 

th
in

gs
 a

nd
 

th
ei

r 
ne

ed
s

●
ho

w
 t

o 
ta

ke
 c

ar
e 

of
th

in
gs

●
se

ns
e 

of
 t

he
 f

ut
ur

e

●
ou

r 
ac

tio
ns

 h
av

e 
co

ns
eq

ue
nc

es

K
S
1
  

5
–7

S
ta

ge
s 

P
1
–P

3

●
aw

ar
en

es
s 

of
 r

ic
h 

an
d 

po
or

●
gr

ea
te

r 
aw

ar
en

es
s 

of
 s

im
ila

rit
ie

s 
an

d
di

ff
er

en
ce

s 
be

tw
ee

n
pe

op
le

●
se

ns
e 

of
 t

he
 w

id
er

w
or

ld
●

lin
ks

 a
nd

 c
on

ne
ct

io
ns

be
tw

ee
n 

di
ff

er
en

t
pl

ac
es

●
ou

r 
im

pa
ct

 o
n 

th
e

en
vi

ro
nm

en
t

●
aw

ar
en

es
s 

of
 t

he
 

pa
st

 a
nd

 t
he

 f
ut

ur
e

●
co

nf
lic

ts
 p

as
t 

an
d 

pr
es

en
t 

in
 o

ur
 s

oc
ie

ty
an

d 
ot

he
rs

●
ca

us
es

 o
f 

co
nf

lic
t 

an
d

co
nf

lic
t 

re
so

lu
tio

n 
–

pe
rs

on
al

 le
ve

l

K
S
2
  

7
–1

1
S
ta

ge
s 

P
4
–P

6

●
fa

ir
ne

ss
 b

et
w

ee
n

gr
ou

ps
 

●
ca

us
es

 a
nd

 e
ff

ec
ts

 
of

 in
eq

ua
lit

y

●
co

nt
rib

ut
io

n 
of

 
di

ff
er

en
t 

cu
ltu

re
s,

 
va

lu
es

 a
nd

 b
el

ie
fs

 
to

 o
ur

 li
ve

s
●

na
tu

re
 o

f 
pr

ej
ud

ic
e

an
d 

w
ay

s 
to

 c
om

ba
t 

it

●
tr

ad
e 

be
tw

ee
n 

co
un

tr
ie

s
●

fa
ir 

tr
ad

e

●
re

la
tio

ns
hi

p 
be

tw
ee

n
pe

op
le

 a
nd

 
en

vi
ro

nm
en

t
●

aw
ar

en
es

s 
of

 f
in

ite
re

so
ur

ce
s

●
ou

r 
po

te
nt

ia
l t

o
ch

an
ge

 t
hi

ng
s

●
ca

us
es

 o
f 

co
nf

lic
t

●
im

pa
ct

 o
f 

co
nf

lic
t

●
st

ra
te

gi
es

 f
or

 t
ac

kl
in

g
co

nf
lic

t 
an

d 
fo

r 
co

nf
lic

t 
pr

ev
en

tio
n

K
S
3
  

1
1

–1
4

S
ta

ge
s 

P
7
–S

2

●
in

eq
ua

lit
ie

s 
w

ith
in

 
an

d 
be

tw
ee

n 
so

ci
et

ie
s

●
ba

si
c 

rig
ht

s 
an

d
re

sp
on

si
bi

lit
ie

s

●
un

de
rs

ta
nd

in
g 

of
is

su
es

 o
f 

di
ve

rs
ity

●
aw

ar
en

es
s 

of
 

in
te

rd
ep

en
de

nc
e

●
aw

ar
en

es
s 

of
 o

ur
po

lit
ic

al
 s

ys
te

m
 a

nd
ot

he
rs

●
di

ff
er

en
t 

vi
ew

s 
of

 
ec

on
om

ic
 a

nd
 s

oc
ia

l
de

ve
lo

pm
en

t,
 lo

ca
lly

an
d 

gl
ob

al
ly

●
un

de
rs

ta
nd

in
g 

th
e

co
nc

ep
ts

 o
f 

po
ss

ib
le

an
d 

pr
ef

er
ab

le
 f

ut
ur

es

●
ca

us
es

 a
nd

 e
ff

ec
ts

 
of

 c
on

fli
ct

, 
lo

ca
lly

 
an

d 
gl

ob
al

ly
●

re
la

tio
ns

hi
p 

be
tw

ee
n

co
nf

lic
t 

an
d 

pe
ac

e

K
S
4
  

1
4

–1
6

S
3
–S

ta
nd

ar
d 

gr
ad

e

●
ca

us
es

 o
f 

po
ve

rt
y

●
di

ff
er

en
t 

vi
ew

s 
on

 
th

e 
er

ad
ic

at
io

n 
of

po
ve

rt
y

●
ro

le
 a

s 
G

lo
ba

l C
iti

ze
n

●
de

ep
er

 u
nd

er
st

an
di

ng
of

 d
if

fe
re

nt
 c

ul
tu

re
s

an
d 

so
ci

et
ie

s

●
po

w
er

 r
el

at
io

ns
hi

ps
N

or
th

/S
ou

th
●

w
or

ld
 e

co
no

m
ic

 a
nd

po
lit

ic
al

 s
ys

te
m

s
●

et
hi

ca
l c

on
su

m
er

is
m

●
gl

ob
al

 im
pe

ra
tiv

e 
of

 s
us

ta
in

ab
le

 
de

ve
lo

pm
en

t

●
lif

es
ty

le
s 

fo
r 

a 
su

st
ai

na
bl

e 
w

or
ld

●
co

nd
iti

on
s 

co
nd

uc
iv

e
to

 p
ea

ce

1
6
–1

9

●
un

de
rs

ta
nd

in
g 

of
 

gl
ob

al
 d

eb
at

es

●
co

m
pl

ex
ity

 o
f 

gl
ob

al
is

su
es

●
un

de
rs

ta
nd

in
g 

of
 k

ey
is

su
es

 o
f 

Ag
en

da
 2

1

●
co

m
pl

ex
ity

 o
f 

co
nf

lic
t

is
su

es
 a

nd
 c

on
fli

ct
re

so
lu

tio
n

C
u

rr
ic

u
lu

m
 f

o
r 

G
lo

b
al

 C
it

iz
en

sh
ip

:k
n

o
w

le
d

g
e 

an
d

 u
n

d
er

st
an

d
in

g

4



C
u

rr
ic

u
lu

m
 f

o
r 

G
lo

b
al

 C
it

iz
en

sh
ip

: s
ki

lls

S
ki

lls

C
ri
ti

ca
l t

hi
nk

in
g

A
bi

lit
y 

to
 a

rg
ue

 
ef

fe
ct

iv
el

y

A
bi

lit
y 

to
 

ch
al

le
ng

e 
in

ju
st

ic
e

an
d 

in
eq

ua
lit

ie
s

R
es

pe
ct

 f
or

 p
eo

pl
e

an
d 

th
in

gs

C
o-

op
er

at
io

n 
an

d 
co

nf
lic

t 
re

so
lu

ti
on

P
re

 K
S
1

P
re

 s
ta

ge
s 

P
1
–P

3

●
lis

te
ni

ng
 t

o 
ot

he
rs

●
as

ki
ng

 q
ue

st
io

ns

●
ex

pr
es

si
ng

 a
 v

ie
w

●
be

gi
nn

in
g 

to
 id

en
tif

y
un

fa
ir
ne

ss
 a

nd
 t

ak
e

ap
pr

op
ria

te
 a

ct
io

n

●
st

ar
tin

g 
to

 t
ak

e 
ca

re
of

 t
hi

ng
s 

– 
an

im
at

e
an

d 
in

an
im

at
e

●
st

ar
tin

g 
to

 t
hi

nk
 o

f
ot

he
rs

●
co

-o
pe

ra
tin

g
●

sh
ar

in
g

●
st

ar
tin

g 
to

 lo
ok

 a
t

re
so

lv
in

g 
ar

gu
m

en
ts

pe
ac

ef
ul

ly
●

st
ar

tin
g 

to
 p

ar
tic

ip
at

e

K
S
1
  

5
–7

S
ta

ge
s 

P
1
–P

3

●
lo

ok
in

g 
at

 d
if

fe
re

nt
 

vi
ew

po
in

ts
●

de
ve

lo
pi

ng
 a

n 
en

qu
iri

ng
 m

in
d

●
be

gi
nn

in
g 

to
 s

ta
te

 a
n

op
in

io
n 

ba
se

d 
on

 
ev

id
en

ce

●
em

pa
th

is
in

g 
an

d
re

sp
on

di
ng

 t
o 

th
e

ne
ed

s 
of

 o
th

er
s

●
m

ak
in

g 
lin

ks
 b

et
w

ee
n

ou
r 

liv
es

 a
nd

 t
he

 li
ve

s
of

 o
th

er
s

●
ta

ct
 a

nd
 d

ip
lo

m
ac

y
●

in
vo

lv
in

g/
in

cl
ud

in
g 

so
ci

et
y 

an
d 

ot
he

rs

K
S
2
  

7
–1

1
S
ta

ge
s 

P
4
–P

6

●
de

te
ct

in
g 

bi
as

, 
op

in
io

n 
an

d 
st

er
eo

-
ty

pe
s 

●
as

se
ss

in
g 

di
ff

er
en

t 
vi

ew
po

in
ts

●
fin

di
ng

 a
nd

 s
el

ec
tin

g
ev

id
en

ce
●

be
gi

nn
in

g 
to

 p
re

se
nt

 a
re

as
on

ed
 c

as
e

●
re

co
gn

is
in

g 
an

d 
st

ar
tin

g 
to

 c
ha

lle
ng

e
un

fa
ir
ne

ss

●
m

ak
in

g 
ch

oi
ce

s 
an

d
re

co
gn

is
in

g 
th

e
co

ns
eq

ue
nc

es
 o

f
ch

oi
ce

s

●
ac

ce
pt

in
g 

an
d 

ac
tin

g
on

 g
ro

up
 d

ec
is

io
ns

●
co

m
pr

om
is

in
g

K
S
3
  

1
1

–1
4

S
ta

ge
s 

P
7
–S

2

●
m

ed
ia

 li
te

ra
cy

●
m

ak
in

g 
in

fo
rm

ed
 

de
ci

si
on

s

●
le

ar
ni

ng
 t

o 
de

ve
lo

p/
ch

an
ge

 p
os

iti
on

th
ro

ug
h 

re
as

on
ed

ar
gu

m
en

t

●
st

ar
tin

g 
to

 c
ha

lle
ng

e
vi

ew
po

in
ts

 w
hi

ch
 

pe
rp

et
ua

te
 in

eq
ua

lit
y

●
gr

ow
in

g 
ab

ili
ty

 t
o 

ta
ke

 c
ar

e 
of

 t
hi

ng
s 

– 
an

im
at

e 
an

d 
in

an
im

at
e

●
 
ne

go
tia

tio
n

K
S
4
  

1
4

–1
6

S
3
–S

ta
nd

ar
d 

gr
ad

e

●
cr

iti
ca

lly
 a

na
ly

si
ng

in
fo

rm
at

io
n

●
m

ak
in

g 
et

hi
ca

l 
ju

dg
em

en
ts

●
ar

gu
in

g 
ra

tio
na

lly
 a

nd
pe

rs
ua

si
ve

ly
 f

ro
m

 a
n

in
fo

rm
ed

 p
os

iti
on

●
se

le
ct

in
g 

ap
pr

op
ria

te
ac

tio
n 

to
 t

ak
e 

ag
ai

ns
t

in
eq

ua
lit

y

●
fo

llo
w

in
g 

a 
pe

rs
on

al
lif

es
ty

le
 f

or
 a

 
su

st
ai

na
bl

e 
w

or
ld

●
 
m

ed
ia

tio
n

1
6
–1

9

●
ha

nd
lin

g 
co

nt
en

tio
us

 
an

d 
co

m
pl

ex
 is

su
es

●
po

lit
ic

al
 li

te
ra

cy
 

●
pa

rt
ic

ip
at

in
g 

in
 

re
le

va
nt

 p
ol

iti
ca

l
pr

oc
es

se
s

●
ca

m
pa

ig
ni

ng
 f

or
 a

m
or

e 
ju

st
 a

nd
 

eq
ui

ta
bl

e 
w

or
ld

●
co

nf
lic

t 
re

so
lu

tio
n

5



C
u

rr
ic

u
lu

m
 f

o
r 

G
lo

b
al

 C
it

iz
en

sh
ip

: v
al

u
es

 a
n

d
 a

tt
it

u
d

es

Va
lu

es
 a

nd
 

at
ti

tu
de

s

S
en

se
 o

f 
id

en
ti

ty
an

d 
se

lf-
es

te
em

Em
pa

th
y 

an
d

se
ns

e 
of

 c
om

m
on

hu
m

an
it

y

C
om

m
it

m
en

t 
to

 s
oc

ia
l j

us
ti

ce
an

d 
eq

ui
ty

Va
lu

in
g 

an
d 

re
sp

ec
ti

ng
 

di
ve

rs
it

y

C
on

ce
rn

 f
or

 t
he

 
en

vi
ro

nm
en

t 
an

d 
co

m
m

it
m

en
t 

to
 

su
st

ai
na

bl
e 

de
ve

lo
pm

en
t

B
el

ie
f 

th
at

 
pe

op
le

 c
an

 m
ak

e
a 

di
ff

er
en

ce

P
re

 K
S
1

P
re

 s
ta

ge
s 

P
1
–P

3

●
se

ns
e 

of
 id

en
tit

y 
an

d
se

lf-
w

or
th

●
co

nc
er

n 
fo

r 
ot

he
rs

 in
im

m
ed

ia
te

 c
irc

le

●
se

ns
e 

of
 f

ai
r 

pl
ay

●
po

si
tiv

e 
at

tit
ud

e
to

w
ar

ds
 d

if
fe

re
nc

e
an

d 
di

ve
rs

ity

●
ap

pr
ec

ia
tio

n 
of

 o
w

n
en

vi
ro

nm
en

t 
an

d 
liv

in
g 

th
in

gs
●

se
ns

e 
of

 w
on

de
r 

an
d

cu
rio

si
ty

●
w

ill
in

gn
es

s 
to

 a
dm

it 
to

 a
nd

 le
ar

n 
fr

om
m

is
ta

ke
s

K
S
1
  

5
–7

S
ta

ge
s 

P
1
–P

3

●
aw

ar
en

es
s 

of
 a

nd
pr

id
e 

in
 in

di
vi

du
al

ity

●
in

te
re

st
 a

nd
 c

on
ce

rn
fo

r 
ot

he
rs

 in
 w

id
er

sp
he

re

●
se

ns
e 

of
 p

er
so

na
l

in
di

gn
at

io
n

●
w

ill
in

gn
es

s 
to

 s
pe

ak
up

 f
or

 o
th

er
s

●
va

lu
in

g 
ot

he
rs

 a
s

eq
ua

l a
nd

 d
if

fe
re

nt
●

w
ill

in
gn

es
s 

to
 le

ar
n

fr
om

 t
he

 e
xp

er
ie

nc
es

of
 o

th
er

s

●
co

nc
er

n 
fo

r 
th

e 
w

id
er

en
vi

ro
nm

en
t

●
be

gi
nn

in
g 

to
 v

al
ue

re
so

ur
ce

s
●

w
ill

in
gn

es
s 

to
 c

ar
e 

fo
r 

th
e 

en
vi

ro
nm

en
t

●
aw

ar
en

es
s 

th
at

 o
ur

ac
tio

ns
 h

av
e 

co
ns

eq
ue

nc
es

●
w

ill
in

gn
es

s 
to

 c
o-

op
er

-
at

e 
an

d 
pa

rt
ic

ip
at

e

K
S
2
  

7
–1

1
S
ta

ge
s 

P
4
–P

6

●
se

ns
e 

of
 im

po
rt

an
ce

of
 in

di
vi

du
al

 w
or

th

●
em

pa
th

y 
to

w
ar

ds
 

ot
he

rs
 lo

ca
lly

 a
nd

gl
ob

al
ly

●
gr

ow
in

g 
in

te
re

st
 in

w
or

ld
 e

ve
nt

s
●

se
ns

e 
of

 ju
st

ic
e

●
gr

ow
in

g 
re

sp
ec

t 
fo

r 
di

ff
er

en
ce

 a
nd

 
di

ve
rs

ity

●
 
se

ns
e 

of
 

re
sp

on
si

bi
lit

y 
fo

r 
th

e
en

vi
ro

nm
en

t 
an

d 
th

e
us

e 
of

 r
es

ou
rc

es

●
be

lie
f 

th
at

 t
hi

ng
s 

ca
n

be
 b

et
te

r 
an

d 
th

at
in

di
vi

du
al

s 
ca

n 
m

ak
e

a 
di

ff
er

en
ce

K
S
3
  

1
1

–1
4

S
ta

ge
s 

P
7
–S

2

●
op

en
-m

in
de

dn
es

s

●
co

m
pa

ss
io

n
●

se
ns

iti
vi

ty
 t

o 
th

e
ne

ed
s 

an
d 

rig
ht

s 
of

ot
he

rs

●
co

nc
er

n 
fo

r 
in

ju
st

ic
e

an
d 

in
eq

ua
lit

y
●

w
ill

in
gn

es
s 

to
 t

ak
e

ac
tio

n 
ag

ai
ns

t 
in

eq
ui

ty

●
re

sp
ec

tin
g 

rig
ht

s 
of

 
al

l t
o 

ha
ve

 a
 p

oi
nt

 
of

 v
ie

w

●
co

nc
er

n 
ab

ou
t 

th
e

ef
fe

ct
s 

of
 o

ur
lif

es
ty

le
s 

on
 p

eo
pl

e
an

d 
th

e 
en

vi
ro

nm
en

t

●
w

ill
in

gn
es

s 
to

 t
ak

e 
a

st
an

d 
on

 g
lo

ba
l i

ss
ue

s

K
S
4
  

1
4

–1
6

S
3
–S

ta
nd

ar
d 

gr
ad

e

●
se

ns
e 

of
 c

om
m

on
hu

m
an

ity
 a

nd
 

co
m

m
on

 n
ee

ds

●
co

m
m

itm
en

t 
to

 s
oc

ia
l

ju
st

ic
e 

an
d 

eq
ui

ty

●
va

lu
in

g 
al

l p
eo

pl
e 

as
eq

ua
l a

nd
 d

if
fe

re
nt

●
co

nc
er

n 
fo

r 
th

e 
fu

tu
re

of
 t

he
 p

la
ne

t 
an

d
fu

tu
re

 g
en

er
at

io
ns

●
co

m
m

itm
en

t 
to

 a
lif

es
ty

le
 f

or
 a

 
su

st
ai

na
bl

e 
w

or
ld

●
w

ill
in

gn
es

s 
to

 w
or

k
to

w
ar

ds
 a

 m
or

e 
eq

ui
ta

bl
e 

fu
tu

re

1
6
–1

9

●
se

ns
e 

of
 in

di
vi

du
al

an
d 

co
lle

ct
iv

e 
re

sp
on

si
bi

lit
y

●
co

m
m

itm
en

t 
to

 t
he

er
ad

ic
at

io
n 

of
 p

ov
er

ty

●
co

m
m

itm
en

t 
to

 
su

st
ai

na
bl

e 
de

ve
lo

pm
en

t

6



around the world will be published by SCOTDEC
at the end of 1998. Contact Oxfam in Scotland
(see page 8) for details.

Whole-school approach
By adopting a whole-school approach, both 
the curriculum and whole-school ethos can 
contribute to the development of appropriate
knowledge and understanding, skills, and
values and attitudes.

The staff, parents, and teachers of Highfield
Junior School, Plymouth, have worked together
over several years on the development of 
whole-school policies to build children’s sense
of themselves as responsible local, national,
and global citizens. Pupils tackled bullying, set
up new rules, sorted out problems, liaised 
with parents, managed a school council, and
even helped in the choosing of new members 
of staff.

▼ Opportunities to teach Global Citizenship exist in all
subject areas

7

Global Citizenship in the classroom

Knowledge and understanding 
Globalisation and Interdependence, 16–19:
Complexity of global issues

The WJEC GCE A/S level World Development
course (studied by St Ilan Comprehensive
School, Caerphilly) covers many of the elements
of the Curriculum for Global Citizenship for
16–19 year olds. The course looks at 
development, people and environment, poverty,
inequality, patterns of aid, trade, and indebted-
ness, and interdependence.

Skills 
Co-operation and conflict resolution, KS4/S3 –
Standard Grade: Mediation

Mediation skills can be developed through the
KS4 National Curriculum requirement in
English: speaking and listening skills. This
refers to ‘argument, debate and persuasion’. 
In addition, ‘negotiating consensus or agreeing
to differ’ is suggested as part of group 
discussion work. Making Peace (Oxfam 1997)
is an excellent resource to support the 
development of negotiating and mediation 
skills in the classroom. 

Values and attitudes
Valuing and respecting diversity, KS1/P1–P3:
Positive attitude towards difference and
diversity

Including ideas from a variety of cultures in
topic work which pupils are already undertaking
is an excellent way of building positive attitudes
towards differences and diversity. Oxfam in
Scotland and the Scottish Development
Education Centre have been working in 
partnership to develop material with a global
perspective on toys. Pupils participating in the
project have looked at how children in poorer
countries make toys from recycled materials
and then gone on to make their own footballs
from carrier bags. A video pack on toys from

Many schools are already promoting Global Citizenship, although they may not be aware of
Oxfam’s Curriculum and may not use these words to describe what they do. Opportunities to
teach Global Citizenship exist in all subject areas. The middle pages of this booklet (3–6) give
detailed guidance on how the principles of Global Citizenship reflect the objectives of existing
curricula in England, Scotland and Wales. Brief examples of how some of the elements of the
Curriculum might be approached in the classroom are suggested below.
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Taking it forward

What you can do
Send for the Oxfam catalogue of 
Resources for Schools and Young People.
This includes details of a wide range of 
resources to support the delivery of the 
Curriculum for Global Citizenship from age 
five to post–16. 

Available from: 
Oxfam Supporter Development Team, 
274 Banbury Road,Oxford, OX2 7DZ
Tel: 01865 312610
email: oxfam@oxfam.org.uk

The Curriculum for Global Citizenship has influenced, and continues to influence and receive
positive responses from, many individuals and agencies, including QCA (Qualifications and
Curriculum Authority), TTA (Teacher Training Agency), DfEE (Dept. for Education and Employment),
UNED (United Nations Environment and Development), DfID (Dept. for International Development),
Estyn (Her Majesty's Inspectorate for Education and Training in Wales), ACCAC (Qualifications
Curriculum and Assessment Authority for Wales), LTScotland (Learning and Teaching Scotland),
SEED (Scottish Executive Education Department), teachers, lecturers, and advisers.

Oxfam GB is a member of Oxfam International. Registered charity no. 202918
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Further information
In England

Oxfam Education Unit and Resource Centre
4th Floor, 4 Bridge Place
London, SW1V 1XY
Tel: 020 7931 7660

Oxfam Resource Centre
96 South Street
Exeter, EX1 1EN
Tel. 01392 253241

In Wales
Oxfam Education in Wales
46–48 Station Road
Llanishen
Cardiff, CF4 5LU
Tel: 029 2075 7067

In Scotland
Oxfam Education in Scotland
5th Floor, Fleming House
134 Renfrew Street
Glasgow, G3 6ST
Tel: 0141 331 2724

On the Internet
http://www.oxfam.org.uk/coolplanet/
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Oxfam continues to develop projects and 
partnerships to take forward the Curriculum 
for Global Citizenship:

● Producing a handbook for Primary Schools,
showing how Global Citizenship can be delivered
through the curriculum, within the areas of
Literacy, Geography, and Citizenship.

● Developing an ‘International’ version of our
Curriculum for Global Citizenship, which will 
set out a whole school global curriculum for 
educational entitlement for all children.

● Producing, with IDEAS (the International
Development Education Association of Scotland)
and in collaboration with DfID, LTScotland and
SEED, a document about introducing ‘The Global
Dimension’ in schools to be launched in March
2001 and distributed to all schools.

● Working in Scotland on a 3-year project in 
collaboration with the Sustainable Schools
Partnership to clarify the scope of sustainable
development education, its place in the 
curriculum and its characteristics in practice.

● Working in Wales with the National Assembly 
to explore ways of promoting Education for
Sustainable Development and Global Citizenship,
especially through the PSE framework.

● Working in partnership with Cyfanfyd 
(the umbrella organisation for development
education organisations in Wales) in supporting
ITET colleges in Wales to integrate Global
Citizenship and Education for Sustainable
Development in to their policies and practice.

▼ Oxfam seminar: teachers discuss how to bring the
Curriculum for Global Citizenship into the classroom


